Waking Minds: Writing
Introduction
Waking Minds is a writing program for English Language Learners (ELLs) and their peers in grades 5-12. “If students are to make knowledge their own, they must struggle with the details, wrestle with the facts, and rework raw information and dimly understood concepts into language they can communicate to someone else. In short, if students are to learn, they must write” (National Commission on Writing, 2005).

WM provides instruction, tools, and formative assessment  to help students learn to express themselves through the written word. Students who write well perform better academically, developing the competence and corresponding confidence that personal and academic expression bring.  “Their writing experiences help them find their own voices and realize that writing gives them new communicative powers” (IRA/NCTE, 1996). 
With specific strategies for English Language Learners and their peers, WM provides students with three paths that focus on critical aspects of the writing experience: Writing Practice, Writing Assessment, and Writer’s Guide.

· Writing Practice provides recursive experience in every phase of the writing process across a variety of writing genres. Students select or create a prompt and then prewrite, draft, revise, edit and publish, using an electronic writing pad with text tools, dictionary/thesaurus, and spell checker.  This includes over 200 leveled writing prompts with companion reading sources leveled by Lexile scores. The path also includes annotated student writing samples, and templates and checklists for each writing genre. Students can save, print or publish from any screen. All text is audio-supported.
· Writing Assessment simulates the state writing assessment experience with prompts and directions that parallel those for each state. Students prewrite and draft a paragraph or essay. They then submit it to a writing tutor who provides feedback on grammar/mechanics, substance, style, and structure. Students then revise their work, using the Writer’s Guide as necessary.

· Writer’s Guide provides foundational skills and strategies for writing for over 150 writing objectives. It contains online instruction and examples for objectives in grammar, structure, substance, and style. Also offline student guides contain 30 practice exercises on critical areas for ELL students and their peers. When students are ready, they take Challenge tests in each topic area until they demonstrate mastery of key writing objectives.
Additionally, teachers and administrators can add writing content, assign writing assessments, and print reports through the Administration Tools. These tools allow teachers to create classes, select student levels, add text, audio or video and view reports. They also allow administrators to upload student demographic data and view reports. 
Scientific Base
“American education will never realize its potential as an engine of opportunity and economic growth until a writing revolution puts language and communication in their proper place in the classroom. Writing is how students connect the dots in their knowledge….Of the three ‘Rs,’ writing is clearly the most neglected” (The National Commission on Writing, 2006, p 41). With a firm foundation in scientifically based writing research and the cognitive approach, WM offers ELL students and their peers the opportunity to develop and demonstrate acumen in written communication. 
The link between literacy and academic and personal success has been well established in academic research. Writing integrates critical thinking, analysis, reading comprehension, creativity, self expression, discussion, and metacognition. WM provides features and functions that make content accessible to ELL students and their peers but that do not dilute the learning process or output. “WM has the potential to support improvement in student’s writing because the evaluative feedback is so systematically chunked that as one’s conceptual and procedural knowledge bases develop so too does control and ownership of one’s writing” (Lapp, 2007).
Because the crux of reading and writing is metacognition and critical thinking, WM focuses on communication of ideas while providing instruction in foundation skills of grammar/mechanics, style, structure, and substance. WM is correlated to national standards (Teachers of English to Students of Other Languages (TESOL), International Reading Association/National Council of Teachers of English (IRA/NCTE), and the National Assessment of Educational Progress (NAEP). It is also correlated to and state and district standards. WM provides valid and effective literacy instruction in written communication for ELL students and their peers.
Description of WM Student Learning Paths
WM is a supplemental writing program designed to support classroom and afterschool instruction of writing skills. Its design allows certain segments to be accomplished in the classroom without computers and web access and others that require computers with web access. The web-based instruction is rich with multimedia assets that support the learning characteristics and styles of ELL students and their peers. Student videos on the writing process and writing issues provide motivational and instructional commentary.
Instruction is either self-selected or guided by teacher choice. Three components allow students experience in different facets of writing requirements in grades 5-12.
· Writing Assessment path: Practice for state-wide writing assessments with eTutor feedback and prompts and directions for persuasive, expository, and literary response essays.
· Writing Practice path: Recursive experience in every phase of the writing process for a wide variety of writing genres, with audio support, annotated student writing samples, checklists, and templates
· Writer’s Guide path: Instruction, examples, and Challenge test items for over 150 writing objectives
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Writing Practice
The Writing Practice path features the following:
Prewriting Mode
· Video segments by students on different ways to get ready to write

· Graphic organizer templates
· Brainstorming samples
· Over 200 leveled writing prompts across writing genres
· Leveled reading sources for each of the writing prompts
· Prewriting checklists
Drafting Mode
· Video segments by students on drafting
· Checklists for Structure, Substance, Style
· Reading sources for each of the writing prompts
· Writing templates for all writing types

· Drafting checklists
· Student writing samples for the following genres:
· Narrative

· Personal experience

· Story/Tale

· Poem

· Song

· Play

· Friendly letter

· Expository
· Article
· Essay

· Summary
· Persuasive

· Opinion

· Essay

· Literary Response

· Book Review

· Essay
· Research

· Lab Report

· Essay

· Research Paper
· Business

· Letter

· Email

· Resume
Revising Mode
· Video segments by students on how to give and receive feedback 

· Checklists for structure, substance, style
· Peer review, self review, and teacher review checklists

Editing module

· Video segments by students on how to self-edit

· Editing samples

· Checklists for students to use before they submit their writing:
· Spelling

· Punctuation

· Grammar/Usage

Publishing module

· Video segments by students on how and where to publish

· Checklists

· Access to bulletin board
· Publishing samples
Writer’s Guide
The Writer’s Guide contains direct instruction, examples, and practice exercises for each of the topics below. Examples and practice exercises are specifically designed for two program levels: emergent and proficient.
Writing topics include: 

· Grammar and Mechanics

· Spelling
· Capitalization

· Punctuation

· Nouns

· Pronouns

· Verb Forms and Tenses

· Adjectives

· Adverbs

· Verbals

· Articles

· Prepositions

· Conjunctions

· Interjections

· Sentence Development

· Style

· Sentence Variation

· Word Choice 
· Voice

· Purpose/Audience

· Tone

· Figurative Language

· Humor

· Substance

· Developing the Thesis

· Developing Details

· Fact/Opinion

· Critical Thinking

· Language

· Research
· Structure

· The WM 2.0 system will track all student interactions, including performance on Practice Paragraph Structure

· Essay Structure

Writing Assessment

The Writing Assessment component features the following:

· Prompts and directions that reflect those for targeted states
· Checklists for prewriting and drafting
· Online submittal of essays

· Overall scores and teacher and student reports

· Timely individualized feedback in personalized reports from experienced writing tutors that offer guidance on ways to improve in each of the following areas:

· Grammar and Mechanics

· Style

· Structure

· Substance

· Access to the Writer’s Guide that contains information on how to improve in targeted practice in each of these areas
Assessment and Evaluation

Student progress is measured throughout the school year. At the beginning of the year, students take a Challenge test in five areas: grammar/mechanics, style, structure, substance, and writing genres. Based on these five tests, students are referred to practice exercises that will help them improve. With over 280 practice exercises that are leveled for emergent and proficient students, students are able to continue writing while they improve foundation skills and strategies. 

Students take another set of Challenge tests mid-year to assess their progress in the five areas and as a result are also given another set of practice exercises on which to concentrate. At the end of the year, they take another set of tests to review at their yearly progress.
During the year, students are also able to submit their written work to writing tutors to receive objective feedback on their written work. This allows them to evaluate how well they have applied the foundation objectives to the authentic act of writing. 

Other forms of formative assessment include self-evaluation and peer evaluation. Through the use of checklists and use of the classroom bulletin board for sharing writing, students learn to self regulate and to recognize the necessity for writing to their selected audience.
Tracking and Reporting

The WM system tracks all student interactions, including performance on Practice Exercises and on Writing Assessments. A variety of reports will display report data for administrators, teachers, and students at the individual, classroom, school, district and state level. 
There are four categories of reports, one for each path in the program:
· Assessment Reports from the Writing Assessment path

· Challenge Test Reports from the Writer’s Guide path

· Portfolio Reports from the Writing Practice path

· Integrated Reports
Critical Administration Functions

WM is supported by administrative tools for teachers and administrators at the classroom, school, district, or state level. These allow the set up of individual and school accounts, creating and editing user records; creation or revision of additional content; and the creation or revision of media.
Professional Development
CDIA provides professional development to accompany WM to train teachers in how to teach writing, how to give feedback to student writing, how to use assessment data, how to develop unique student voices, how to create a writing workshop environment in the classroom, and how to use ELL strategies to provide all students with an optimal learning experience.
Technical Specifications

PC Specifications

· OS:  

Windows Vista, XP, 2000      
· Browsers: 
IE 6.0 & IE 7.0
· Plug Ins:
Adobe Flash 8.0 and Acrobat Reader 7.0.9   (for pdfs as appropriate) 
· Hardware:  

· Windows 2000 & XP 
· Intel Pentium II 450MHz or faster processor (or equivalent)
· 128MB of system memory
· Vista
· 1 GHz 32-bit (x86) or 64-bit (x64) processor (or equivalent)


· 512 MB of system memory
Mac Specifications

· OS:  

Macintosh® OS 10.3.9, Macintosh® OS 10.4.10, Macintosh® OS 10.5
· Browsers: 
Safari™ 1.3.2, Safari™ 2.0.4,  Safari™ 3.0.3
· Plug Ins:
Adobe Flash 8.0 and Acrobat Reader 7.0.9   (for pdfs as appropriate) 
· Hardware:  
· Macintosh 
· PowerPC G4 or faster processor
· 256MB of system memory for  Mac OS 10.3.9 and 10.4.10
· 512MB of system memory for  Mac OS 10.5.1
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Appendix A: CDI America Key Advisors
Dr. Diane Lapp: Dr. Lapp is a Distinguished Professor of Education in the College of Education at San Diego State University, which was recently named the top small research university in the US. Dr. Lapp is an internationally recognized authority in language acquisition and development, reading and language arts, and first and second language assessment. Dr. Lapp is Co-Chair of the International Reading Association’s Commission on Literacy and has been recognized by IRA by induction into its Reading Hall of Fame in 2005 and by selection as Teacher Educator of the Year in 1996. Dr. Lapp is co-editor of the California Reader, one of the most widely circulated literacy journals in the world. This quarterly publication issues articles regarding current theory, research, and practice regarding language arts. Dr. Lapp is the co-author of innumerable pedagogical texts that include Teaching reading to every child, 2006; Teaching literacy in first grade, 2005; Accommodating differences among English language learners: 75 literacy lessons, 2003; and Handbook of research in teaching the English language arts, 2003. She is also co-editor of multiple books, which include Methods of research on teaching the language arts, 2005; Teaching all the children: Strategies for developing literacy in an urban setting, 2004; Teaching writing: Strategies for developing the 6+1 traits, 2004. Dr. Lapp is also co-author of many textbooks, including the Scott Foresman Elementary Science Program, 2006 and the McGraw Hill Reading Program, 2000.

Dr. Robert Rueda: Dr. Rueda is a professor at the Rossier School of Education at University of Southern California, Dr. Rueda’s research is on sociocultural processes in teaching/learning interactions related to academic achievement (especially reading) in at-risk and language minority students and students with learning handicaps; how children acquire and use literacy; and the assessment of learning and achievement. Dr. Rueda is currently affiliated with two national research centers -- CREDE (Center for Research on Education, Diversity and Excellence), and CIERA (Center for the Improvement of Early Reading Achievement). His recent publications include "Variations in Interactive Writing Instruction: A study in four bilingual special education settings" in Learning Disabilities Research and Practice with A.W. Graves and E.C. Valles (2000); "The Development and Construct Validation of a Spanish Version of an Academic Self-Concept Scale for Middle School Hispanic Students from Families of Low Socioeconomic Status," in the Spanish Journal of Psychology, with P.C. Menjares and W.B. Michael (2000);"Cultural Reciprocity in Sociocultural Perspective: Adapting the normalization principle for family collaboration" in Exceptional Children, with B. Harry and M. Kalyanpur (1999); "Building Cultural Bridges: The role of paraeducators in diverse classrooms" in Reaching Today's Youth: The Community Circle of Caring Journal , with C. DeNeve (1999). Dr. Rueda is a fellow of the Society for the Psychological Study of Ethnic Minority Issues (Division 45) of the American Psychological Association. 

Dr. Kevin Clark: Dr. Clark is an Associate Professor and Departmental  Coordinator in the Instructional Technology department at George Mason University. Dr. Clark's research interests include the application of instructional design principles and learning theories to the design and development of online learning environments. Dr. Clark is also interested in the integration of technology into non-formal learning environments as well as issues related to digital equity. In 2003, he received the Congressional Black Caucus Education Braintrust, ET3 TEC Champion Award for Outstanding Technology Leadership in 2003. Dr. Clark is also a member of Refereeing Panel for the Journal of Technology and Teacher Education and the British Journal of Educational Technology. He was recently selected as a Fulbright Senior Specialist Roster Candidate. Dr. Clark’s current works include “Educational settings and the use of technology to promote the multicultural development of children” in Gordon Berry’s Handbook of Child Development, Multiculturalism, and Media and “Practices for the Use of Technology in High Schools: A Delphi Study.” Journal of Technology and Teacher Education. His recent research activities include projects funded by the Hoop Magic Foundation, WIN-WIN Strategies Foundation, National Science Foundation, U.S. Forest Service, and Bureau of Land Management. 
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